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Psychology and th-: Teacher. By Huoo MOHSTERBEBG. New York and
London : D. Apploton & Co., 1910. Pp. xii, 330.

Psychology and tht Tvachtr completes the trilogy of Prof. Mttnster-
heig's popular works upon applied psychology; the Psychology and
Crime appeared in 1908, the Pujchotherajyy in 1909. Part i., Ethical,
discusses the aims of teaching. These cannot be deduced from bio-
logy or psychology or sociology, or indeed from any science of facts.
The attempt to pass from fact to aim has led education woefully astray—
witness the treatment of imitation, of memory, of attention ; witness,
more especially, the absurd conclusion that, because the interesting thing
holds the attention, the child should be required -to do only what titillates
his taste and attracts his fancy : as if the education of a child consisted
in his illustrating the psychological laws of interest! The aims of
teaching must rather be sought and found in the realm of human purpose,
by appeal to ethics; "education is to make youth willing and able to
realise the ideal purposes ". At this point the author gives a popular
exposition of his philosophy of the eternal values.

Part ii., Psychological, entitled The Mind of the Pupil, seeks to
induct the teacher into the methods whereby the aims already formulated
may be attained. Here, of course, is the crux of the book. The teacher
is to exchange the personal attitude of appreciation, interest, sympathy
for the attitude of scientific psychology, analytical, observational, ex-
planatory. How is the gulf between the two attitudes to be bridged'
By what the writer calls the 'strictly biological point of view'. In
adopting this view, " we do not leave the consistent standpoint of the
scientific naturalist, for whom everything in the world is the etiect of
causes. The reference to the ends of life does not mean at all a change
of standpoint. It accepts only those principles of explanation which
have shown their incomparable value throughout modern biology. . . .
The biologist demands with reference to the human beings as well [as the
lower animals] that every function be explained by the service which it
performs (or the conservation of man. . . The chaos of brain cell
functions and of sensations and affections is now completely organized.
We understand their connexions and developments in so far as we
understand their necessary rOle in the process of motor reaction. The
individual is an organism wh ch adjusts its reactions to its surroundings."
There follow eight chapters of this biological or motor psychology, deal-
ing respectively with apperception, memory, association, attention,
imitation and suggestion, will and habit, feeling, and individual differ-
ences. No one will dispute the skill with which Prof. Mtlnsterberg
handles his topics. Whether one agree that he has solved his general
problem depends, however, upon acceptance or rejection of the initial
standpoint. The present reviewer cannot believe that ' usefulness' is
an adequate term of explanation in a mechanical science, and holds in
consequence that the problem has been avoided instead of solved. A
biology that explains by reference to use « simply not a scienti&c biology.
Use is at best a convenient catch-word, holding together a number of
observed causal relations and pointing forward with some degree of
probability to relations as yet unexamined; and, even so, it is neither
exhaustive nor. universally reliable.

Part iii., Educational, deals with the Work of the School. The child
must acquire knowledge, must be trained in activity, and must be filled
with enthusiasm; and every one of these functions must be directed
upon experience in its threefold aspect, as experience of nature, of
society, and of self. The concrete discussions of this part, discussions
of the curriculum, of school organisation, of the teacher, etc., are con-
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earned with American conditions, and need not here be traced in detail,
though they contain much of general interest to educators.

On the whole, the book is brilliant rather than profound, stimulating
rather than satisfying. I t is the expression of a militant personality,
and not a sober or balanced account of the present status of educational
psychology. An intelligent reader will gain a great deal from it, but
only if he give his intelligence free play; it is not meat for babes. The
indefatigable author promises a further volume, upon Psychological
Didactics, which shall work out in systematic fashion the psychological
implications of the higher studies.

P. E. WHTTML

The Principles of Pragmatism : A Philosophical Interpretation of Experi-
ence. By H. HEATH BAWDBS. Boston and New York . Houghton,
Mifflen & Co., 1910. Pp. x, 364.

What gives great interest and value to Prof. Bawden's book is that
it forms the first continuous survey of the metaphysical field which has
issued from the camp of the Anglo-American pragmatists, and as such
it may even excite expectations it was hardly designed to fulfil. For
though its title might lead one to expect that the principles of prag-
matism would receive systematic, critical, and technical exposition, the
author has exhibited rather his personttl reaction upon the new doctrine,
and given his personal version thereof in (fairly) intelligible language,
at the level of semi-popular thought. The book, in short, is evidently
the outcome of what was probably an interesting ' course' in Ian Ameri-
can university. On the principles of pragmatism themselves and the
profound controversial issues which they involve it says nothing new,
and even as regards their corollaries and applications it says little that
has not been said, at least implicitly, already, though of course the
putting together of what had only existed in a scattered form before
produces a decidedly impressive effect. The author's standpoint is near-
est to that of Prof. Dewey among the pragmatist leaders, though it
would probably be unsafe to attribute all nis views to the latter. But
he contrives to throw a good deal of light on Dewey's more technical
terminology, and successfully defends his immediatism against the ever-
recurring charge of subjectivism, bringing out well the essentially
scientific basis of the continuous reconstruction of beliefs which is the
life of science. The other pragmatists have in general been less success-
fully assimilated, though the emphatic recognition (pp. 239-240) that
reality is Value does not seem to come from Prof. Dewey. Its import-
ance is well brought out, and it is developed in an original way. The
account of the pragmatic conception of Causation (pp. 286-289) is also
suggestive, and involves a perception of the vitally important fact that
the ' effect' as well as the ' cause ' is a product of our selective interest
and in this sense man-made. But it should have been added that, if so,
the totality of the antecedents can never be the legitimate ideal of causal
explanation, and that the conception of cause as identity is theoretically
invalid, and therefore scientifically worthless and philosophically un-
meaning. For if in selecting the ' effect' to be inquired into we have
deliberately abstracted from the whole, it can never be a relevant answer
to allege the whole as the ' cause ' we are interested in, while to state
what intellectuAlism must regard as the true 'cause,' and to say the
world as a whole (as effect) is caused by the world as a whole (as cnose)
.reduces itself to a mere tautology.

From a critical point of view it is regrettable that Mr. Bawden should
not give exact references when he quotes, the more so that the practice
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